
Abstract
Teaching quality in an education system becomes the foundation and roadmap to the development of young people and the country at 
large. If the quality of education declines, the country's productivity also declines. Whatever the type of education institutions running in the 
country must emphasize on improving the quality of education they are intended to provide. Nowadays, it can be noticed that many education 
institutions are becoming commercial and mainly focusing on getting grades, certifications, rankings and recognitions. The present study aims 
to examine the impact of non-academic responsibilities on the quality of teaching. For this purpose, the study adopted a descriptive research 
design to analyze the collected data from the teachers teaching in higher education. This study observed that non-academic responsibilities are 
significantly influencing on teaching quality in India. Thus, higher education institutions and regulators should work together to bring policies, 
strategies and methods to balance academic and non-academic responsibilities without compromising teaching quality. If this is the reality, the 
students' competencies for their survival will be enhanced and in turn, the overall productivity of young people will also go up for the long run.
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Introduction

Teaching quality in an education system becomes the foundation 
and roadmap to the development of young people and country 

at large. If the quality of education declines the productivity of the 
country also declines. Whatever the type of education institutions 
running in the country must emphasize on improving the quality 
of education they are intended to provide. Nowadays it can be 
noticed that many education institutions are becoming commercial 
and mainly focusing on getting grades, certifications, rankings and 
recognitions. Less importance is observed towards the teaching 
quality and learning efficiency of students. Teaching quality is the 
key for developing the Competencies of students for their survival in 
the market. To ensure high quality teaching it is necessary to provide 
sufficient resources and build efficient teaching environment to 
teachers to the larger extent. But in the contrary today teachers 
are loaded with more non-academic responsibility than academic 
responsibility. This is the challenging aspect to be considered by the 
educational institutes and regulators of EIs (Educational Institutions) 
to create high quality teaching environment in India. 

Concept and Need of Quality Education
Quality education is the competency of education system which 
makes learners capable of surviving in personal and their career 
life. Teaching quality cannot be measured by the qualification on 
credentials possessed by a teacher but it is actually measured in 
terms of his performance in the classroom environment (Heck,2007; 
IRDA). Teaching strategy adopted by teacher is the indicator of 
his quality and which can also be measured in terms of student’s 
achievement. Further the speed of a teacher can be measured by 
the speed of slowest learner in his classroom environment. Teacher 
quality and pedagogical strategy is playing very important role 
in higher education which helps the students to succeed in real 
life (Okecha et al; 2008).the teaching quality is described in three 
segments first one logical way through defining, demonstrating, 
modeling, explaining, correcting, psychological way through 

caring, motivating, punishing, planning, evaluating and moral 
way based on showing honesty, courage, tolerance, compassion, 
respect, fairness (Berliner; 2005).Teaching quality helps the students 
improve their performance by learning concepts by focusing on 
understanding and memorizing the course and content (Marton 
F. and Säljö R.; 1976).

Teaching quality makes teacher extraordinary, the way they 
teach and improve the educational experience provide the global 
platform for the students. (Taylor; 2003) lists thirteen abilities 
needed for Quality Teaching and learning. These abilities supports 
the traditional method of teaching and also helps to give subject 
knowledge and skill required to understand the global requirement 
and provides skills in leadership and management. quality culture 
of institution need to change teaching excellence time to time for 
improving understanding and teaching excellency( Skelton ;2005).

Quality teaching is needed for giving values for learners .to 
overcome communication barriers to clear the gap existence in 
classroom teaching due to pandemic situation quality education 
helps in overcoming lack of self-interest and self- motivation impact 
of social media and video games impact of bad habits, television 
programme.

By observing this aspect the present paper is a unique effort 
to examine the impact of non-academic responsibility on teaching 
quality in India by considering the perception of teachers who are 
in the higher education environment. The paper is organized as 
literature review, purpose, methodology, discussion and conclusion.
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Earlier Literatures and Literature Gap
The purpose of this section to explain the various concepts relating 
to paper through earlier literatures and to present the summary of 
earlier research outcomes.

Literature on Factors Influencing on Quality Education
For studying the earlier researches and to derive the research gap 
in the context of factors influencing quality education literatures 
have been reviewed in three contexts they are depicted in the 
following chart.

It is the responsibility of all the institutions to provide adequate 
infrastructure to the students. The student’s expectation from the 
quality education is the adequate support to learn better (Chalmers, 
2007). These services include:
•	 Student financial support 
•	 Financial scholarships for underrepresented / disadvantaged 

groups of students 
•	 Student educational/academic support 
•	 Student social support, transition programs 
•	 specifically for minority students 
•	 Guidance/ counseling services 
•	 Staff development programs 
•	 The provision of advice and support for the interpretation of 

feedback/evaluation data
Quality teaching should aims at student centered while transferring 
knowledge to learners rather than teacher centered. Thus, attention 
should be given to each and every students based on the academic, 
social support, financial support and should provide counselling 
services to the students in need along with the pedagogical 
knowledge. The learning outcome will improve only when learning 
environment is satisfying the needs of students. Both the teacher 
and learner get satisfaction when there is a collaboration of 
knowledge by the teachers and students and it will help in building 
knowledge and helps in interaction in learning communities. 

Institutional Perspective
The essential part played by the University and its administration 
in creating a quality culture is many. Quality Teaching initiatives 
are more likely to be successful in an environment in which quality 
is highly valued. The teamwork and continuous improvement in 
University’s organizational culture will result in overall success 
(Madu & Kuei; 1993). The main step to achieve quality culture in 
Universities is that the organisation must have well-defined mission 
and vision statement (Yorke; 2000) (Argyris; 1990). Developing 

vision and mission statement and strategy to achieve quality 
culture in organisation need to know the necessity of the quality 
culture in organisation. Creating team for empowering the team 
for developments and generate new ideas (Burnes; 1992) (Kotter; 
1996). To achieve some early success just to sustain the enthusiasm 
to work on ultimate success (Beatty and Ulrich,; 1991).

The managerial leadership and Quality Teaching in higher 
education can only be achieved if the Universities respect these three 
steps: 1) Communicate a clear statement of mission 2) Successfully 
implement core processes with the help of empowered staff by 
timely data, resources, information, intelligence and knowledge of 
best practices 3) Take into account the educational environment 
and its transformations (Osseo‐Asare, A. E., Longbottom, D., & 
Chourides, P; 2005). Quality teaching correlates with the mission 
statement of institutions. The institution should focus on the quality 
education provided through the lessons clarity, interest in learning 
and the environment of classroom teaching (Webbstock; 1999) 
(Hativa et al.; 2001). If the accurate student ratio is not maintained in 
universities individual attention to the students cannot be achieved 
through which slow learners remains as slow learner and fast learner 
won’t get opportunity to explore more (Roy, S. T. ;2016). University 
class timings also very important in achieving the cent percent 
performance of students. If available time is not sufficient for class 
and explaining concept as expectation. The quality of institutions 
can have direct effects on education quality. The literature points 
out that corruption, which is one of the dimensions of institutional 
quality, reduces the value of diplomas from the education system 
considered corrupt. Its effect can be seen in the production and 
distribution of textbooks, the organization of examinations, the 
recruitment of teachers, and the awarding of scholarships. The 
first channel concerns public spending on education. In fact, public 
spending on education plays an important role in the quality and 
quantity of education by promoting the supply of educational 
inputs, i.e., the construction of schools, the recruitment and training 
of teachers, and the provision of teaching and learning materials 
to schools (Henard, F., & Leprince-Ringuet, S. ;2008). However, the 
volume and productivity of this public spending on education can 
be affected by institutional quality. 

Although the authors agree that a good quality of education 
is essential for a country’s development, there is not yet a general 
on the definition and measurement of education quality ( Fomba, 
B. K., Talla, D. N. D. F., & Ningaye, P. ;2022). The quality dimension 
is much more than education quality, the students’ performance 
in traditional terms of curriculum and standards will reflect the 
education quality (Coombs; 1985). Education quality also depends 
on the relevance of what is taught and learned and how this meets 
the current and future needs of the students concerned, taking into 
account their particular circumstances and perspectives. It also refers 
to significant changes in the education system itself, the nature of its 
inputs (students, teachers, infrastructure, equipment and materials), 
its objectives, educational and curriculum technologies; and its 
socio-economic, cultural and political environment.” Education 
quality is as difficult to define as it is to measure (Mwende, L. D.; 
2014). An adequate definition must take into account the results 
obtained by students. These include a satisfactory level of student 
achievement in relation to learning goals, low disparities in student 
achievement, and high completion rates. An education system is 
of good quality when the students in it have relatively high scores 
on standardized acquisition tests (Samof; 2007). Quality depends 
on the importance of the financial and human resources mobilized 
based on the well-trained teachers, limited class sizes, abundance 

Chart 1: Factors Influencing on Quality Education

Source: Compiled by Authors



Non-academic Responsibilities and Teaching Quality

Journal of Teacher Education and Research, Volume 17, Issue 2 (July-December 2022) 7

of appropriate equipment and materials, etc. In other words, the 
higher the resources, the higher the quality of the education system 
(Belmonte et al.; 2020).

Teachers Perspective
The teacher must fulfil the requirement to be the best to provide 
quality education which includes the teacher sensitivity to class 
level and progress, course requirement clarity, respect and 
encouragement for the student’s independent thought (Feldman 
;1976).teacher must fulfil the complete subject knowledge and 
command on the subject matter which will enhance the students 
learning ability and also gives the standard for teachers (Shulman 
;1987).teacher can provide quality teaching when they are allotted 
with the appropriate workload so that they clearly explain the 
concept with deep understanding with the complete preparation 
on it (Marsh ;1987). the teaching experience and the qualification of 
a teacher are significantly correlated to better student achievement 
(Chalmers ;2007) the method of teaching and involvement of 
teachers in classroom teaching, eye contact, physical movement, 
tone of lecture delivery, increased motivation, encouragement 
in self-development also have the great impact on the student 
learning (Perry and Penner ;1990). Teachers in higher education 
must give the time for the development of individual students one 
to one and also make them think independently. Critical thinking 
helps the students to apply the previous knowledge to solve the 
new problems in new situations and to take decisions based on the 
critical evaluation (Tehseen, S., & Hadi, N. U.; 2015). 

We define critical thinking as the degree to which students 
report applying previous knowledge to new situations to solve 
problems, reach decisions, or make critical evaluations with respect 
to standards of excellence (McKeachie, Pintrich, Lin, Smith, & 
Sharma,; 1990) ( Pintrich, Smith, Garcia. & McKeachle; 1991). Classic 
learning issues such as transfer of knowledge and application of 
problem-solving skills to unique situations is also influenced by 
critical thinking (Halpern, 1989; Nickcrson, Perkins, & Smith; 1985). 
This research has shown that students’ goals are related to their 
degree of cognitive engagement. Engaging in a task for reasons 
such as interest, mastery, challenge -- having an intrinsic goal 
orientation -- is related to “deeper” processing, whereas engaging 
in a task for reasons such as demonstrating one’s ability, getting a 
good grade, or besting others -- having an extrinsic goal orientation 
- is related to shallower levels of information processing(Garcia, 
T., & Pintrich, P. R. ;1992). This line of research has demonstrated 
the importance of motivation in students’ cognitive engagement; 
accordingly, our model includes intrinsic goal orientation as a factor 
that may positively influence critical thinking. Previous studies have 
examined the links between motivation and learning strategies, 
but there has been little research on the links between motivation 
and critical thinking.

Teacher must have a high qualification, critical thinking, 
updating knowledge and motivating skill to encourage students 
being role model. Young minds receive which is showcased to 
them so it’s the requirement of teacher to have Excellency in the 
field of education. 

To enhance the quality education encouraging student 
engagement and learning communities. The students should be 
actively involved in the group learnings will have an greater impact 
on their learning skill, Universities and teachers must involve 
students in engagement activities which help them grow in global 
level. it is the responsibility of the Universities and teachers to 
help learners by creating a successful environment were quality 

education is improving the learning outcome(Thomas; 2002). 
Successful learning environment and strategic teaching enables 
the students to thing in multi-level and helps in gaining deeper 
understanding of the subjects. The benchmark on the quality 
education should be made to practice best learning in higher 
education by comparing with other institutions best practices. 

The quality culture in the Universities administration enhance 
the quality teaching, quality culture is achieved when departments 
and teachers work together in a University. (Gibbs; 1995). The 
University should set a goal to achieve quality education by having 
a core goal and mission (Patrick & Lines; 2004).

Students Perspective
The family environment and the socio-economic environment also 
have an impact on the student’s educational performance. Their 
family’s annual income, culture, customs, literacy level of parents, 
and other factors have an impact on the quality education (Davis-
Kean, 2005; Ferreira et al.; 2011).Students social environment and 
family background should be self- sufficient to fulfil the requirement 
of learners. This is very important in present as money decides the 
quality education of learners. The student has to be goal oriented 
to grab the opportunity in fast moving world(Patrick & Lines; 2004). 

Impact of Teaching Efficiency on Quality Education
Pandemic situation brought more challenge in teaching methods. 
Usage of ICT and improving the skill is the need for teachers. 
Technology is taken away all the traditional method of teaching 
and motivating teachers to focus on self-improvement by having 
knowledge in different aspects. Quality education focus on 
the students requirement so there is need to give attention on 
employing local teachers who are familiarity with local languages. 
A pupil-teacher ratio (PTR) of under 30:1 will be ensured at the level 
of each school; areas having large numbers of socio-economically 
disadvantaged students will aim for a PTR of under 25:1,” lays down 
the policy. The efficiency in education will help the economic 
development (Hanushek et al; 2015).

Challenges Faced by Teachers in Delivery of Quality 
Education
In the technological era use of technology in classroom teaching 
makes the study more interesting and provide more quality 
knowledge to the learner. To have the hold on technology the 
teacher must know to use the technology effectively in her 
course and make her students get the wide range of knowledge. 
(Subramani & Iyappan;2018). Additional responsibilities such as 
admission, administrative work are causing more stress in faculties 
which will have an impact on delivering quality teaching (Shull, 
1972). The occupational stress will affect the quality time of the 
teacher and will negatively impact on the quality teaching. 

Non-academic Responsibilities and Teaching Quality
At present teachers are not only having a single role of knowledge 
facilitator but they also plays different roles in higher education. 
Administrative work, admission and many other duties and 
responsibilities are imposed on teachers (Subramani & Iyappan; 
2018). 

Teacher has to perform other responsibilities apart from 
delivering and demonstrating lectures but also include the other 
responsibilities of preparing test papers, project orientation 
to students, seminar and presentation guidance, attendance 
report submission, updating syllabus, examination committee 
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responsibility, updating knowledge by joining certificate courses 
and research on the area of specialization. 

Research points out that quality teaching is necessarily 
student-centred; its aim is most and for all student learning. Thus, 
attention should be given not simply to the teacher’s pedagogical 
skills, but also to the learning environment that must address the 
students’ personal needs: students should know why they are 
working, should be able to relate to other students and to receive 
help if needed. Adequate support to staff and students (financial 
support, social and academic support, support to minority students, 
counselling services, etc.,) also improves learning outcomes. 
Learning communities – groups of students and/or teachers who 
learn collaboratively and build knowledge through intellectual 
interaction – are judged to enhance student learning by increasing 
students’ and teachers’ satisfaction.

The earlier literatures showed that there are lot of efforts made 
by researchers to study the teaching quality on various dimensions 
and no study made an attempt to evaluate and analyse the impact 
of non-academic responsibility on teaching quality. Therefore, the 
present paper is intended to analyse the “impact of non-academic 
/ additional responsibility on teaching quality in Indian context”.

Research questions:
Based on the literature survey and study of various aspects 
influencing on teaching quality following research questions have 
been framed:
•	 What are the responsibilities bearing by teachers today?
•	 How the responsibilities of teachers influencing on teaching 

quality?

Research Purpose
The present research is aimed at analysing the perception of 
teachers regarding to non-academic responsibility of teachers and 
its impact on teaching quality.

Methodology
The paper adopts descriptive method of research involved in 
analysing the perception of teachers regarding to non-academic 
responsibility of teachers and its impact on teaching quality 
through using various statistical measurements and tools such as 
mean, percentage, standard deviation and t-statistics.

The data is the base for the outcome of any research and 
both primary and secondary source of information is employed 
for the paper. Teachers are the main respondents to the current 
research. Therefore, primary data is gathered from college teachers 
who are working in Mangalore University region. The structured 
questionnaire is distributed to 583 teachers’ randomly through 
google-form and 255 filled and completed responses were received 
and all the received responses are used for the further analysis to 
achieve the objective of the study. 

Table 1: Personal Profile

Demographic 
Parameter Category Frequency Percentage 

  Male 64 40.5

Gender Female 94 59.5

  Total 158 100

Age

25–30 84 53.2

31–35 26 16.5

36–40 30 19

41 & above 18 11.4

Total 158 100

Marital Status

Married 90 57

Single 66 41.8

Widowed 2 1.3

Total 158 100

Annual Income

Less Than 2,00,000 60 38

2,00,001 – 4,00,000 58 36.7

4,00,001 – 6,00,000 20 12.7

Above & 6,00,000 20 12.7

Total 158 100

Residential 
Area

Rural 44 27.8

Semi-Urban 40 25.3

Urban 74 46.8

Total 158 100

Table 2: Employment Status

Employment 
Status Parameter Category Frequency Percentage 

Field of Teaching

Commerce and 
Management 72 45.60

Humanities 60 37.97

Science 26 16.43

Total 158 100

Job Type

Full Time 142 89.9

Part Time 16 10.1

Total 158 100

Designation

Professor 72 45.6

Associate – Professor 10 6.3

Assistant – Professor 10 6.3

Guest Faculty 62 39.2

Other 4 2.5

Total 158 100

Workload per 
week

Less than 5 10 6.3

Between 6-10 32 20.3

Between 11-16 76 48.1

17 & Above 40 25.3

Total 158 100

Number of 
Subjects 
Handling

1 4 2.5

2 48 30.4

3 50 31.6

4 and Above 56 35.4

Total 158 100

Teaching 
Experience

Less than 10 114 72.2

11-20 30 19

21-30 10 6.3

31 and above 4 2.5

Total 158 100
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The secondary sources of information is gathered through 
published research articles, newspapers, academic reports.

Discussion and Analysis 
This part of the paper deals with the analysis and interpretation of 
gathered data from the teachers so as to achieve the objective of 
the study. The detailed description and summary of outcome of 
the study is presented as follows: 

Personal Profile
Personal details like gender, age, marital status, annual income and 
residential area were asked with respondents in order to know the 
demographic background of the college teachers and tabulated 
in Table  1.

Table 1 exhibits personal profile of the college teachers in 
higher education and showed that 59.5% of the teachers are female 
and 40.5% of the college teachers are male. The table indicates 
that majority of the respondents (53.2%) are age group between 
25-30 and 57% of the college teachers are married. Further, it also 
showed that 38% of the college teachers have less than 200000 
annual income and 46.8% of the of the residing in urban areas. 

Employment Status
Employment details like Field of Teaching, Job Type, Designation, 
and Workload per week, Number of Subject handling and Teaching 
experience were asked with respondents in order to know the 
employment background of the college teachers and tabulated 
in Table 2.

Table 2 shows the employment status of college teachers in 
higher education and indicates that 45.60% of the college teachers 
are from the commerce and management field of Teaching. It also 
showed that 89.9% of the college teachers have full-time jobs 
and the majority (45.6%) of the professors participated. 48.1% of 
college teachers have a workload of 11-16 hours per week. Further, 
it showed that 35.4% of the college teachers handling 4 and above 
subjects and 72.2% of the college teachers have less than 10 years 
of teaching experience.

Academic Responsibilities 
The researcher asked the college teachers to state the academic 
responsibilities assigned to them and the results tabulated in 
Table 3.

Table 3 shows the academic responsibilities assigned to the 
college teachers, reflected with multiple responses for each option. 

The table showed that 14.1% of the college teachers were assigned 
Project guides and 16% of the college Teachers are assigned NAAC 
work. Further, around 22% of college teachers are assigned with 
attendance maintenance and reporting work and valuation of 
papers. The Multiple Response Rate is 3.40 (538/158), which explains 
that college teachers are assigned 3 to 4 additional academic 
responsibilities. 

Additional Responsibilities 
The researcher asked the college teachers to state the Additional 
responsibilities assigned to them and the results tabulated in 
Table 4.

Table 4 shows the additional responsibilities assigned to the 
college teachers and it is reflected with multiple responses for each 
option. The table showed that 39.24% of the college teachers are 
assigned as Class co-ordinator/advisor and 16.86% of the college 
Teachers are assigned with Admission work. Further, 11.76% of 
the college teachers were assigned with NSS work and 7.84% 
were assigned cultural duties. The multiple response rate is 1.61 
(161.38/158), which explains that college teachers are assigned 1 
to 2 additional responsibilities. 

Impact on Teaching Quality 
The researcher tried to identify the impact of additional 
responsibilities on teaching quality and the opinions of the college 
teachers are tabulated in Table 5.

Table 5 shows the opinions of college teachers on the impact 
of additional responsibilities on Teaching Quality and their asked 
on a five-point Likert scale. If the mean values less than 2, then it 
means college teachers strongly disagree with the statement , if 
mean value is 2.1 to 3 which means disagree with the statement, 
if mean value is between 3.1 to 4 which means college teachers 
agree with statement and if mean value is greater 4 which means 

Table 3: Academic Responsibilities

Academic Responsibilities
Responses

Percent of Cases (%)
N %

Project guide 76 14.1 48.1

NAAC work 86 16.0 54.4

UGC documentation work 44 8.2 27.8

Attendance maintenance 
and reporting 116 21.6 73.4

Research 74 13.8 46.8

Valuation of papers 118 21.9 74.7

Others 24 4.5 15.2

Total 538 100.0 340.5

a. Dichotomy group tabulated at value 1.

Table 4: Additional Responsibilities

Additional Responsibilities 
Responses Percent of 

Cases (%)N %

Class co-ordinator/ Advisor 62 24.31 39.24

NSS 30 11.76 18.98

NCC 17 6.67 10.76

Admission 43 16.86 27.22

Cultural 20 7.84 12.65

Administrative 25 9.80 15.82

Sports 10 3.92 6.33

Extra – curricular 16 6.27 10.13

Special officer (lecturer+ 
vice- principal) 10 3.92 6.33

Organizing conferences/
workshops/seminars 14 5.49 8.86

Other 8 3.13 5.06

Total 255 100.0 161.38

a. Dichotomy group tabulated at value 1.
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college teachers strongly agree with statement Table shows that 
college teachers agree that they are not getting time to prepare 
PPT for subject and not able to bring innovative or creative teaching 
techniques (M=3.71) an due to additional responsibility and also 
agree that additional responsibilities reduced interaction time 
with students other than subject matter (M=3.667) and not able to 
give enough time to students who continuously performs poorly 
in his/her exams. It also showed that college teachers strongly 
agree that additional responsibilities improved their interpersonal 
skills (M=4.04) and agreed that sometimes they carry on off work 
emotions to work (M=3.42) and attend class in late time (M=3.25). 
Further, it showed that college teachers disagree that they are 
more liberal to the students who helped them in their additional 
responsibilities (M=2.87), losing passion about teaching profession 
(M=2.92) and not able to keep honesty towards work (M=2.94). 
The overall mean and standard deviation is 3.46 ± 1.105, which 
means that college teachers agree on additional teaching quality 
responsibilities. One sample t-test was conducted to check the 
significance of the opinion given by college teachers and since 
p-value less than 0.01, which means based on the perceived opinions 
of college teachers it can be infer that additional responsibilities 
have a significant impact on the teaching quality.

General Impact 
The researcher tried to identify the impact of additional 
responsibilities on the general aspects of the college teachers’ life 
and the opinions of the college teachers are tabulated in Table 6.

Table 6 shows the opinions of college teachers on impact of 
additional responsibilities on General aspects of college teachers’ 
life and their asked in five-point Likert scale. If mean values less than 
2, then it means college teachers strongly disagree with statement, 
if mean value is 2.1 to 3 which means Disagree with statement, 

if mean value is between 3.1 to 4 which means college teachers 
agree with statement and if mean value is greater 4 which means 
college teachers strongly agree with statement. Table 5 showed 
that college teachers agreed that concentration is badly affected 
due to additional responsibility (M=3.34) and agreed that lack of 
time leads to argument or quarrelling (M=3.33), misunderstanding 
with colleagues (M=3.48), Difficult to manage personal and work life 
(M=3.72) and Occupational burnout is the cause of various health 
issues (M=3.81). Further, it showed that college teachers agreed 
that Occupational burnout is the cause of various health issues 
(M=3.81) , due to additional responsibilities recreational activities 
are affected (M=3.66) and it brings gap between senior faculties and 
junior faculties (M=3.65). The overall mean and standard deviation is 
3.56±1.109, which means that college teachers agree that additional 
responsibilities impact on general aspects of college teachers’ 
life. One-Sample t test conducted to check the significance of the 
opinion given by college teachers and since p value less than 0.01, 
which means based on the perceived opinions of college teachers it 
can be infer that additional responsibilities have significant impact 
on the general aspects of the college teachers.

Findings and Conclusion
The teaching quality in Indian higher education institutions is 
largely influenced by teachers’ non-academic responsibilities than 
academic responsibilities. The present study found that the teachers 
are not getting sufficient time for preparing the contents to reach 
students as per lesson plan. Further, they face difficulties balancing 
teaching and non-teaching responsibilities at a time. They are also 
in difficulty to manage their personal life too. It is also observed 
that non-academic responsibilities is causing for occupational 
burnout and which in turn are becoming the reason for various 
stress related health issues faced by teachers today. Further, the 

Table 5: Impact on Teaching Quality

N Mean S.D S.E t Sig.

Not getting time to prepare PPT for Subject 158 3.71 1.096 .087 8.129 .000

Not able to bring innovative or creative teaching techniques 158 3.71 1.073 .085 8.308 .000

Not able to give enough time to students who continuously 
performs poorly in his/her exams 158 3.63 1.131 .090 7.036 .000

Reduced interaction time with students other than subject matter 158 3.67 1.043 .083 8.083 .000

Additional responsibilities improved my communication skills 158 3.99 1.016 .081 12.219 .000

Additional responsibilities improved my interpersonal skills 158 4.04 .909 .072 14.351 .000

I am able to show the positive attitude in the classroom after my 
additional responsibilities 158 3.89 .971 .077 11.473 .000

Sometime i carry on off work emotions to the work 158 3.42 1.078 .086 4.871 .000

I will be more liberal to the students who helped me in my 
additional responsibilities 158 2.87 1.087 .086 -1.464 .145

Additional responsibilities made me to attend the class late 158 3.18 1.254 .100 1.776 .078

Due to additional responsibilities some time i have to skip the class 158 3.25 1.111 .088 2.864 .005

I am losing passion about teaching profession 158 2.92 1.203 .096 -.794 .429

I feel depressed after additional responsibilities 158 3.13 1.230 .098 1.294 .198

I always collect feedback about my teaching 158 3.61 1.002 .080 7.621 .000

I am not able to keep honesty towards work 158 2.94 1.240 .099 -.642 .522

Additional responsibility affects on self-improvement 158 3.43 1.233 .098 4.387 .000

Overall 158 3.46 1.105 .088 4.861 .000
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additional responsibilities are not giving any recognition in their 
career and creating gap between senior and junior faculties. It is 
evidently observed that non-academic responsibilities significantly 
influence teaching quality in India.

Thus, the higher education institutions and regulators should 
work together to bring policies, strategies and methods to balance 
academic and non-academic responsibilities without compromising 
teaching quality. If this will be the reality the competencies of the 
students for their survival will be enhanced and in turn the overall 
productivity of young people will also go up for the long run.

Scope for Further Research
This study mainly focused on non-academic responsibilities and 
its impact on teaching quality and not focused on other aspects 
of education such as teachers’ role other than teaching in an 
educational institutions and ways to improve the teaching quality 
without eliminating non-academic responsibility. These areas are 
potential for future research. 
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